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Thumbs up if you… 

• Teach writing to students in grades K-5 

• Love to teach writing to students in grades K-5 

• Feel unprepared to teach writing 

• Have students who hate to write 

• Have students who love to write 

• Have students who struggle to get ideas on 
paper 

• Have ever pitched student writing instead of 
grading it 2 



Outcomes for the Day 

 

• Examine standards and grade level expectations 
for writing 

• Practice note taking strategies as a means of 
writing to learn 

• Understand importance of paraphrasing and 
summarizing  

• Understand research demands of new standards 

• Evaluate pieces of persuasive writing and rubrics 
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Take Note 

1)This professional development was created to support 
teachers in their work with the NEW  2014 Indiana College and 
Career Readiness Standards.  There is no indication herein that 
Common Core standards are addressed.  Should participants 
find a reference to Common Core on any materials utilized in 
our trainings, it is merely because it is a valuable resource 
that also applies to the 2014 Indiana College and Career 
Readiness Standards and selected for use because it will be very 
helpful to you.  

2)  The materials comprising this College and Career Ready 
professional development series are provided by ESC of I as a 
service to its members for instructional use only.  ESC of I names 
and logos and all related trademarks, and other intellectual 
property are the property of ESC of I and cannot be used 
without its express prior permission. 

 
 





ECA Update 
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ECA Update 

7 





New...ECA CCR Guidance 





ECA CCR Blueprints 
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Shifts in 2014 IAS 
ELA/Literacy  

 

Explanation 
Where do we see evidence of this? 

Increase Reading of Non-
fiction Text   

Students read a true balance of informational and 
literary texts.  

Literacy Instruction in the 
Content Areas  

Students build knowledge about the world (discipline-
specific/content areas) through TEXT in addition to 
the teacher or activities.,  

Text-Dependent Questions & 
Answers  

Students engage in rich and rigorous evidence-based 
conversations and written tasks about text.  

Staircase of Complexity  
  

Students read the central, grade appropriate texts 
around which instruction is centered. Teachers are 
patient, create more time and space and support in 
the curriculum for close reading.  

Writing from Sources  Writing emphasizes use of evidence from sources to 
inform or make an argument.  

Academic Vocabulary   Students constantly build the transferable vocabulary 
they need to access grade level complex texts.  



Writing from Sources 
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                         Sections: Writing 

K-12:           Content Area Literacy  Standards  
• Handwriting          Writing Genres: 
• Writing Genres:                   *Argument 
 Persuasive/Argument    *Informative 
 Informative                       Writing Process 
 Narrative                           Research Process 

• Writing Process 
• Research Process               
• Conventions                         

       
 

                                             

14 



Indiana College and Career Ready Standards: 
Learning Outcomes/Writing 

• W.1 K-12 Write effectively for a variety of tasks, 
purposes, and audiences 

  

• LH.1 6-12 Write effectively for a variety of 
discipline-specific tasks, purposes, and 
audiences.  

 

• LST.1 6-12Write effectively for a variety of 
discipline-specific tasks, purposes, and 
audiences.  
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Examine the Standards 

 Arrange yourselves in grade level groups. 

 Before we begin, let’s take a look at  the Assessment 
Blueprints for your grade level (3-5) and the K-5 Vertical 
Articulation document.  

 Be ready to share the answers to these questions 
with the group: 

1. What are the KEY Writing genres you should be teaching at your 
grade level? 

2. What % of the 2014-15 ISTEP+ will be based on the Writing 
Standards at your grade level (3-5)? 

3. Which skills are NEW are EXTENDED from the previous year? 

4. How does this progression impact your classroom instruction and 
assessment? 
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The Link between Reading/Writing: 
 Before, During and After Reading Strategies That Involve 

Writing 

1. Have students complete or generate graphic 
organizers or notes that summarize critical 
information 

 
2.    Have students write in response to a passage: 

1. Summary 
2. Compare and Contrast 
3. Argument  
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   Informative Writing 
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• Examine the Informative 
Writing Standards 
(W.3.2) 

• What requirements may 
be new? Difficult? 

• What language/terms 
may require explicit 
instruction? 

• What forms could 
informative writing 
take?   

 



Note Taking: A Specific Writing Task 

• Refer to the 2014 Standards or Vertical Articulation 
Documents  

• Look through All the standards at your grade level and 
determine in which standards having students Take 
Notes could support students in learning the 
content/skills they need to know. 

• Be ready to share this with the group. 
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Writing To Learn: Taking Notes 

Students: WHY DO WE HAVE TO TAKE NOTES? 

• Helps learners become active readers and listeners 
(Reading and Speaking/Listening Standards) 

• Helps learners retain important/essential content 
information 

• Helps improve comprehension skills 

• Helps learners organize information for speaking/writing 
(Speaking/Listening and Writing Standards) 

 

NOTE: For students to become effective note takers, they 
MUST be taught  
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Note taking Subskills 
  MUST be Modeled and Reinforced  K-12 

• Abbreviating 

 

• Using visual cues to help students organize 
information (underlining, highlighting, 

numbering/lettering, arrows, brackets, etc.) 

 

• Paraphrasing- a writing skill 

    What does “paraphrasing” mean?  
 -Rewording or restatement of a text (IDOE Glossary) 
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Paraphrasing Defined 

Paraphrasing is making different word 
choices and re-arranging words in such 
a way that maintains the same 
meaning, but sounds different enough 
that readers will not be reminded of 
the original writer’s words.  (Purdue 
OWL) 
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Strategies for Paraphrasing 

• Locate the individual statements or major idea units in the 
original. 

• Change the sentence structure and the order of major ideas, 
while maintaining the logical connections among them.  For 
example, if the author you are paraphrasing presents a 
generalization and then backs it up with an example, try using 
the example as a lead-in to the generalization.  For an 
individual sentence, try to relocate a phrase from the 
beginning of the sentence to a position near the end, or vice 
versa. 

• Substitute words in the original with synonyms, making sure 
the language in your paraphrase is appropriate for your 
audience. 
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More Strategies for Paraphrasing 

• Combine or divide sentences as necessary. 

• Use direct quotations from the original sporadically, 
limiting yourself to quotations of the most striking or 
interesting language.  Do not quote very plainly stated 
passages.  

• Compare the paraphrase to the original to ensure that 
the rewording is sufficient and the meaning has been 
preserved. 

• Weave the paraphrase into your essay. 

• Document the paraphrase—give formal credit to the 
original writer(s). 
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Let’s Practice! 

 

Of the more than 1000 bicycling deaths each year, 
three-fourths are caused by head injuries. Half of 
those killed are school-age children. One study 
concluded that wearing a bike helmet can reduce 
the risk of head injury by 85 percent. In an 
accident, a bike helmet absorbs the shock and 
cushions the head.  

From "Bike Helmets: Unused Lifesavers," 
Consumer Reports (May 1990): 348. 25 



Sample Paraphrase 

The use of a helmet is the key to reducing 
bicycling fatalities, which are due to head 
injuries 75% of the time. By cushioning the 
head upon impact, a helmet can reduce 
accidental injury by as much as 85%, saving 
the lives of hundreds of victims annually, 
half of whom are school children ("Bike 
Helmets" 348). 
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Practice Paraphrasing 

• Source: Employers Get Tough on 
Health (Jones, 2007) 

•Divide the text at your table, one 
paragraph or about 2 sentences per 
person 

•Paraphrase your portion of the text. 

• Share with the rest of the group. 
27 



Paraphrasing 

•Why should students learn to 
paraphrase? When is it useful? 

•Why is it difficult for many 
students? 

       Turn and Talk 
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Writing To Learn: Taking Notes 

Split Column Notes 
• Useful for literary and non-fiction texts 

• Useful  for ALL content areas 

• Design is simple/Content of the notes can be complex 

• Divide a paper (1/3 and 2/3) 
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Concepts/Vocabulary/ 
Main Ideas, etc. 

Notes 



Split Page Notes continued 

• Scaffold: Write what you want students to take notes 
over on the left side of the page (main idea, vocabulary, 
key events in history, steps in a process, etc..). 

• Students then add details using effective note taking 
strategies: abbreviations, paraphrasing, visuals that they 
have been taught and seen modeled. 

• For students who struggle with reading, you may want to 
provide some scaffolding on the right hand side as well. 

• This format can be used for fiction/non-fiction texts, 
videos, guest speakers, media. 

• Students should share/compare their notes with others 
and add to them if needed.  
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Biography: George Washington 

Personal 

 

 

 

 

 

Home 

 

 

 

Military Career 

• Born February 12, 1732 

• Father was a tobacco planter and owned 
slaves 

• 6 siblings 

• Father died when he was 12 

 

• Inherited Ferry Farm when his father died 

• Inherited Mount Vernon when his brother 
died 

 

• Major in Virginia militia 

• Wanted to be commissioned in British army 

• Fought in French and Indian War 

• Retired from military until American 
Revolution 
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Scaffolding with Split Page Notes 

©
Jo

an
 S

ed
it

a,
 w

w
w

.k
e
y
st

o
li

te
ra

c
y
.c

o
m

 

32 

Sally 

Physical description 
 

1. Hair color: ________________ 
2. Facial features:  ______________ 
3. Height: ________________ 
 

Personality 
 

1. Proud 
2. Mean 
3.   _____________ 

 

Conflicts 
 

1. Fights with older brother about 
sharing toys 

2. Fights with her _____ about 
keeping her room clean 

3. _____________________ 



Vocabulary & Notes 
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Vocabulary Word Picture/ Definition 

cylinder 

Rectangle 

Triangle 
 
 
 

Circle 
 
 
 

a solid geometric figure with straight 
parallel sides and a circular or oval 
section. 



Notes from Literature 
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Characters from 
Because of Winn-Dixie 

Important details about the 
characters 

1. Miss Franny 

2. Winn Dixie 

3. Opal 

4.  

5.  

6. 



Time to Practice 

Source:  Scientists Successfully Clone Cat (Braun, 
2002) 

• Read through the entire text. 

• Set up a split- page note taking activity as if you 
were doing this for your students. 

• Use some scaffolding. 

• Put this on chart paper and post for  

   a gallery walk. 
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Tips for Note Taking 

• Model note taking before asking students to do 
it on their own 

• Be specific with students about how notes will 
be used (on tests, for study, as a writing tool) 

• Give students time to fill in notes during lecture 
or video (multi-tasking is difficult for most of us!) 

• Ensure students have taken accurate notes 
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Note Taking 

• How can note taking be a valuable activity? 

• How does paraphrasing/abbreviating relate to note 
taking? 

• How can you scaffold for students when learning to take 
notes? 

               Turn and Talk 
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Writing a Summary 

38 
2.W.5 Organize, summarize, and present the information, choosing 
from a variety of formats  
 



What is a summary? 

“An approach to thinking and 
writing that expresses the main 
points of one or several  resources, 
including reading, research 
findings, events, and the writer’s 
own ideas, etc.” 
(IDOE ELA Glossary) 
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How to Write a Summary 

• Delete some information, substitute some information, 
and keep some information from a text or multiple texts  

• Integrate and generalize information from the text  

• Select and reduce information 

 

To be able to do this, students need some key skills: 

• Comprehension skills 

• Organization skills 

• Writing skills 

 

• Question from students: How long does this have to be? 40 



Using Cornell Notes to Summarize 

• The first portion of Cornell Notes is the “split-page” notes 

• From those notes students write a summary  
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Concepts/Vocabul
ary/ Main Ideas, 
etc. 

 

Notes 

Summary 



Things to remember when 
using Cornell Notes/Split Page 

• Not all the key points/details in the notes 
portion will be included in a summary. 

• There should be a topic sentence but a 
concluding sentence is not necessary. 

• Students should be encouraged to 
combine sentences, use compound 
sentences, and transition words. 
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Things to Remember 

• Teachers should model this several times and in multiple 
content areas with multiple texts (fiction, non-fiction, 
poetry, videos, media , etc.). 

• Teachers may need to scaffold this process with 
struggling readers/writers by using partially completed 
summaries that enable students to fill in the missing key 
details (key words/phrases) and then gradually take this 
support away. 

• Students should share /compare their summaries with 
others. 
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Steps to a Summary 

• Read the entire passage.  

• Re-read the passage and take two-column notes over the main 
ideas of each paragraph and key details. 

• Write an introductory statement of the topic. 

• Write a sentence about each main idea. 

• Add just a few key details from your notes. 

• Add transition words to connect main idea sentences. 

• Check your summary against the original and make 
adjustments for correctness and accuracy.  

• Edit your summary for capitalization, punctuation, and 
spelling.  

(See Summary Template handout.) 
44 



Summary Template 
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Summary Template 
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Summary Template 
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Summary Template 
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Time to Practice/Reflect: 

• Select and read an article, taking notes if 
needed. 

• Use the summary template to write a summary 
of the article. 

   ______________________________________ 

• Share your summary with members of your 
group. 

• How do taking notes, paraphrasing, and 
summarizing support the IAS CCR Reading and 
Speaking/Listening standards at your grade 
level? 
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 Developing /Writing a 
Researched Document 

50 

1. Find a subject.  
2. Develop a research question.  
3. Conduct preliminary research.  
4. Conduct focused research.  
5. Develop a working thesis.  
6. Develop a working bibliography.  
7. Read and evaluate sources.  
8. Take notes from sources. 
9. Arrange notes according to a plan- organize notes.  
10.Write your draft.  
11.Avoid plagiarism.  
12.Cite sources.  
13.Revise your draft.  
14.Edit the final document.  



Research K-5 

• Investigate the progression of K-5 research 
standards. (The Research Process W.5, p. 26) 

• What research skills are required by the 2014 
ELA standards in the lower grades? 

• What does research look like in the lower 
grades? 

• When are students required to do  
“independent” research? 

• What could be the final results of research? 
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So…what are some of the pitfalls for students 
writing a researched document?  
1. If students are allowed to choose their own topic, they may need assistance 

with limiting their topic and finding one which is reasonable for the 
assignment.  (3.W.5 – 5.W.5) (6.W.5 -11-12.W.5) 
 

2. Students may need assistance with  determining the credibility of 
secondary sources. (4.W.5 Determine the reliability of the sources.) 
 

3. Students may need assistance with locating and using primary sources. 
(5.W.5 Identify and acquire reliable primary and secondary sources.) 
 

4. Students may need assistance with gathering information and annotating 
sources to avoid plagiarism.  (5.W.5 Summarize and paraphrase important 
ideas and supporting details, and include direct quotations where 
appropriate, citing the sources of information.) 
 

5. Students may need assistance with note-taking,  summarizing and 
paraphrasing information. (2.W.5 Organize, summarize, and present the 
information, choosing from a variety of formats.) 
 

6. Students will need a rubric to guide inclusion of key components of their 
document.  
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Teaching 
Persuasion 
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Why the emphasis on moving from 
persuasive writing (K-5)  to argumentative 
writing (6-12) as students progress through  
developmental levels? 
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What’s the difference between 
persuasive writing and 
argumentative writing? 

 Persuasive                  Argument                      
Uses most favorable evidence           Includes logical appeals 

Appeals to emotions                              Involves claims, evidence, warrants 

Uses style to persuade reader           Includes rebuttals 

Purpose is to be convincing                Requires critical thinking                                                                                
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“The most advanced secondary 

textbooks for English do not teach 

students to think critically or to 

write argument. Rather, they opt 

for vague discussions of 

‘persuasive writing.’ One 

significant text of over 1,100 pages 

devotes 45 pages to persuasive 

writing and only 1.5 pages to 

‘logical appeals.’” 

 

 

Kinneavy and 
Warriner 1993 

56 



Progression of Persuasive/Argumentative Writing 
in Indiana’s College and Career Ready Standards  

57 

K.W.3.1: Use words and pictures to provide logical reasons for suggesting that 
others follow a particular course of action.  
 
1.W.3.1 Write logically connected sentences to make a proposal to a particular 
audience. 
 
2.W.3.1. Write a logically connected paragraph or paragraphs that introduce an 
opinion, with a concluding statement or section and multiple reasons to explain 
why a certain course of action should be followed.  
 
3.W.3.1-5.W.3.1  Write persuasive compositions in a variety of forms…. 
 
6.W.3.1--11-12.W.3.1 Write arguments in a variety of forms… 

Let’s revisit these standards and note the specific 
skills associated at each grade level.  



Definition of Persuasive Writingat 

writing? 
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Writing intended to convince the reader that 

a position is valid or that the reader should 

take specific action; differs from exposition 

in that it does more than explain-it takes a 

stand and endeavors to persuade the reader 

to take the same position. 
 
(IDOE ELA Glossary) 

 
 
 
 



Features of Persuasive Writing… 

• Can take a positive or negative approach 

• Can be crafted to incorporate both the pro and con  

• Needs an introduction that is inviting and presents a main 
idea/thesis sentence  

• Keeps a sequencing that has a logical order and holds the 
reader’s interest 

• States reasons for the “pro” or the “con”  and provides 
evidence to support those reasons 

• Balances opinions with facts 

• Ends with a strong conclusion that influences the reader 
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Writing Persuasion  
• To write effective persuasion, students must understand 

“point of view.” 

• In addition, they must keep their audiences’ point of view in 
mind as they are planning their writing. 

•  An effective way to introduce students to point of view is 
through fiction.  

• This will help teachers then move to introducing point of view 
through non-fiction. 

• Begin with the familiar. Start with topics that students can 
connect with and are interested in: 
 Why grades should be given/not given 

 Why our class should/should not go on a field trip to… 

 Why _______ should/should not be served in the cafeteria 60 



Writing Persuasion continued  
• Once students understand the basics of persuasion through writing 

about the familiar, move on to topics that require research. 

• Begin with a single non-fiction text that has a specific point of view: 
in favor or against something (can use social studies, science, health, 
etc. as resources) 

• Have students use a pro/con chart- list the details that support the 
writer’s position (pros); then they list the details that are against the 
writer’s position on the “con” side of the chart (if there are none in 
the text, students may list their own- citing evidence to back up their 
“cons”). 

• Provide models of effective pieces to students and have them look 
at the rubric that will be used to assess their own work. Have them 
analyze why these are effective persuasive pieces- focusing on the 
traits of the rubric: introduction, organization, reasons and support, 
conclusion.  

• Time for students to write!!!!! 
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Analyzing Persuasive Writing 

• Using… 
 A rubric for persuasive writing 

 Persuasive essays written by elementary students 

• Analyze… 
• At least two pieces of writing 

Be ready to share your analysis with other participants at 
your table 

 

Discuss:  Does your school’s writing rubric align with the 
grade level expectations for persuasive writing according 
to the 2014 CCR Standards? 62 



Sample Assessments 

Examine Non-secure Sample ISTEP+ 
Items from the IDOE. 

 
http://www.doe.in.gov/assessment/istep-grades-3-8 

 

 

Be sure to watch the accompanying  videos explaining the 
structure and scoring rubrics for Part I. 
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Helpful Resources 

https://hubs.serponline.org/word-generation-download-center 

 

Grades 4-8 

Supports critical reading and thinking, vocabulary development, 
discussion and debate, and persuasive/argumentative writing.  

 

 

http://readingandwritingproject.org/resources/assessments/reading-
writing-assessments 

 

Grades K-8 

Fall and spring writing performance assessments based on reading of 
multiple texts.  Administered over 2-3 sessions.  Can be used as is OR 
serve as models for writing activities based on sources. 64 
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More Helpful Resources  
http://www.gutenberg.org/wiki/Main_Page 

http://zu8fr6nk5e.cs.serialssolutions.com/ 
 
 www.teachingchannel.org 
 
http://www.procon.org/ 
 
http://www.readwritethink.org/ 
 
http://www.lexile.com/ 
 
https://docs.gatesfoundation.org/Documents/suppor
ting-instruction-cards-literacy.pdf 
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A Fun Book for Introducing 
Persuasion 
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Ten Suggestions for teaching 
writing in Content Areas 
1.Provide students with frequent opportunities to write 

short entries:  Examples:  summarize information from 
graphic organizers, lab notes, questions, reading 
assignments, opinions, arguments, responses, blogs, 
analyses, lists of vocabulary words, summaries, lists, 
notes, analysis of word problems, exit slips, entrance 
slips, quick writes, self-reflections 

2.Teach students to summarize and synthesize 
information.  

3.Once students understand how to summarize and 
synthesize information,  present opportunities for 
allowing students to analyze or critique the text.  

4.Model how people in your field use writing.  
5.Ask a community member to discuss how he/she uses 

writing in a field related to your course.  
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Suggestions continued 

6. Allow students to collaborate when writing.  Use 
discussion and debate to spark arguments and ideas 
before writing. 
7. Ask students to write for authentic audiences.  
8. Encourage students to use digital writing tools, 
especially for collaborative writing.  (blogs, wikis, etc.) 
9. Emphasize the content of what students write rather 
than the correctness of how they write.  Work with 
English/language arts teachers to remedy areas of 
repeated language errors.  
10. Support student writing. Avoid getting “bogged down” 
in correcting errors, etc.  Remember: the goal is Writing to 
Learn.  
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Linking Persuasive Writing to the 
Real World 

• Letters 

• Email 

• Postcards 

• Newspaper editorials 

• Letters to the Editor 

• Newspaper columns 

• Blogs 

• Movie/Book/CD reviews 

• Other 
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Reflection 

• Based on what we have examined today, how will note taking, 
summarizing, and paraphrasing help your students 
demonstrate the Indiana CCR Standards in your classroom? 

• Finally, Be ready to share out one or more of the following: 

• Most Important point 

• AHA! 

• Question 

• Wish I had known that before I came today 

• Other 
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Your feedback is 
important... 

http://bit.ly/ESCEval 

http://bit.ly/ESCEval
http://bit.ly/ESCEval


We Did It! 

 

 

 

 

 

 

 

 

Special thanks to consultants Dr. Schauna Findlay Relue and  
Bonnie Kelley for their work on designing this session. 


